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What state are you in for learning? Where will you 

place yourself? 
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Assessment  

a key issue at the heart of inclusive education 
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Assessment  

How can we reach the ‘high hanging fruit?’ 
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What is going on in this classroom?  

What is not happening? 
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Classrooms – a great fit for some BUT 

alien planet for others 
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           Our special educational needs labels 
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Disability, special educational needs:  

                                                   Inclusive education  
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Diagnostic – prescriptive  
Approach – SEN labels? 



Medical and social model of inclusion – name the 

experience(s) 
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                         An over focus on a diagnosis   
                         identifies individuals as ‘the problem’ to be ‘fixed’.   
                         It’s the system that needs fixing – not the learners.  

                                                                      
                                                                                    
                                                                                    The more you know  
                                                                                   about your learners 
                                                                                   the more you can  
                                                                                   understand their  
                                                                                   learning needs  

 
 
 
Diagnosis of special educational 
needs (SENs) can be useful but is 
 for clinical professionals to make – 
not teachers 

S 

 

 

Start from the positive 

contributions that all learners 

can make and then noticing 

and understanding any 

difficulties that need to be 

worked on. 



Social model – removing barriers 
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Rhetoric of inclusion……………practice of exclusion 
Diagnostic – prescriptive approach – SEN labels? 
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Replacing the term ‘special’ with ‘inclusive’ may not change 
practice……………………………….. 



Single, dual and multi-track approaches 

 

    Single track                                dual track                                      multi-track 
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www.teachingenglish.org.uk 

Language learning – a helping hand, foot and anything else! 
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                              Co-occurring needs 

 Expressive and receptive language 

     – text based approaches        

 Concentration/Focus 

 Communication  

 Organisation of work/tasking  

 Fast and slow thinking 

Working memory 

 Sequencing and organisation 



                   Access, Engagement 

        continual professional development 

Access is related to removing barriers  

ensuring  young people can attend education 

regardless of their age, gender, ethnicity,  

disability or health needs. Access therefore  

focuses mainly on policies and structures 

 

                                                         Engagement is about ensuring  

                                                         that what they experience   

                                                         when they do access education 

                                                         is relevant, meaningful, 

                                                         empowering and beneficial.   

                                                         Engagement is therefore   

                                                         focused on quality of the learning 

                                                         experience  
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Disability, special educational needs:  

                                                   Inclusive education 

The focus of inclusive education (today) is on 
ensuring that everyone has access to a good 
quality education in systems that do not 
marginalise some through organisational and 
curricular structures that sift and sort learners on 
the basis of pre-determined judgements about 
what they can and should learn 

 

Florian, L and Walton, D  “Inclusive pedagogy 
within the Southern African context” 
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What teachers can notice: learning needs…. 

 

Does the work involve a lot of writing and text work? 

Are there difficulties with attention and focus? 

Are there difficulties with sitting still 

Is copying from the board a difficulty? 

Does the learner have trouble following instructions? 

Are there problems in certain class groupings and  

      different times of the day? 

What kind of remembering difficulties does  

     the child have? 

Is there a difficulty with specific language 

      – expressive and receptive? 

Are there difficulties starting, staying on and in completion of tasks? 
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What teachers can notice?: learning needs…. 

What is working well?  Embrace learning differences 

What is the learner doing  

      particularly  well? 

How is s/he doing it? 

Does s/he have particularly  

      preferences in ways to work? 

What skills, activities or  

      processes  seem to be  

      working? 

Can we do more of these in  

      supporting learning? 

 

17 



       

External   support 
 ec 

Child or 
young 

Persons 
with SEN 

Review Assess 

Do 
Plan 

 

      Assess, Plan, Do, Review,…………… 
             National Association for Special Educational needs   http://www.nasen.org.uk/  
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Engage parents and learners 
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Assessment?  
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What is 

assessment  

of learning  

and assessment 

for learning? 
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What is assessment of learning (AoL) ?  
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 Assessment of learning is the 

traditional way of testing a learner’s 

knowledge. It involves an 

assessment, usually by the teacher, 

of what the student has learned so 

far. and stage of the course. Occurs 

at the end of the learning module, 

week, term, year…  

 It is summative, which means the 

learner’s mark is taken as an 

evaluation of their learning. 

 
 
 
 
 
 
 
 
 
 
https://www.tes.com/news/school-news/breaking-news/telling-another-teacher-how-
teach-its-a-sin-says-leading-academic  
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What is assessment for learning (AfL) ?  

21 

 

 Assessment for learning is a 

collaborative process between the 

teacher and the learner 

 Involves the learner in identifying 

what the learner already knows, and  

encouraging the learner to take an 

active part in assessing their 

progress, what they still need to do 

and how they can improve against 

their own goals and not against the 

results of other people.  

 AfL is formative and  guide learners 
to set their own goals. 



      Assessing for the ‘normal’ 

22 



The Bell Curve – intelligence and ability is fixed, 

measurable and normally distributed?! 
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The Bell curve  

why is it problematic?  

 

• Assumes ability is fixed (in a range) with probability that most 
learners are same or similar with the ‘different’ outside the bell 
curve based on a social construct of ‘success and achievement’  

 

• Leads to assumption that most learning occurs around the 
middle and sorting learners by ability based on norm 
referencing  and marginalisation of those outside the middle – 
at both ends of the scale 

 

• Different expectations for those outside the ‘bell curve’ – the 
‘different’ very likely to be in a category we call ‘special 
educational needs’  
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               smart and non - smart 
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Promote the Aesthetic NOT Anaesthetic 
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Assessment for learning: 

What are the issues for us to consider? 
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Bell curve thinking – some alternatives 

Learning without limits and using difference to support 

learning for all. 
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  Transform-abilty – what happens  

     in practice during learning 

  differences are ‘normal’  

  differentiated variety and options 

     as opposed to based on ability 

 Teaching for all and reaching all 

  Craft knowledge – evidence  

     based on what teachers and  

     learners do 

  AfL is inherently evidence based 

 



Differentiated grouping options – not ability 

29 



Differentiated approaches avoiding teacher 

judgement and ability grouping 

Group based on: 

 Range of interests 

 Previous experience 

 Learner choice of options 

 Similarities and differences 

 Feelings at the moment 

 Credit for ‘Can do’  

  Differentiate presentation  

     options 

  High expectations for everyone 
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Variety and options – a learning centred approach 

Less what the teacher does – more what the learner does 
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 Multisensory and multi-modal approaches  
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Assessment for learning – collaborative, measurable, 

differentiated options and the learner’s voice 
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Where do I start in planning  

my learning? 
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Where do I start in planning  

my learning? 

  

  

important  

and essential 
  

  

  

  

not important  

but essential 

  
  

important but not 

essential 
  

  

  

not important and 

not essential 
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Some easy activities and ‘fishing for compliments’ 

36 



Reflect and consolidate  3………..2………1…….. 

3 things I remember 

2 things I can use in other classes 

1 thing that surprised me  

 

Think, pair, share 
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PSQ5R 

Purpose,  Survey,  Question 

  

               5R 

Read – sections of texts 

Recite answer questions aloud (to yourself) 

Record answers one by one 

Reflect – elaborate on previous answers 

Review – assess understanding 

Colour coding and visual supports 
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‘     

 
 

       Individual and group education plans 



My individual learning plan  



My individual learning plan  



My individual learning plan  
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Self, peer and cooperative  

assessment 
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Some sources: Books and websites 
 

 What Really Works in Special and Inclusive Education – Using Evidence-Based Teaching 
Strategies  David Mitchell (2008) Routledge, Taylor and Francis Group 

 Differentiating Instruction in the Regular Classroom: How to Reach and Teach All Learners, 
Diane Heacock (2002), Free Spirit Publishing 

 Working inside the black box: Assessment for learning in the classroom Paul Black, et al. 
(1990), Letts Publishing 

 Responding to the challenges of inclusive education in South Africa, Englebrecht  P&L eds, 
Vab Schaik Publishers  

 Assessment for learning without limits, Alison Peacock, OUP 2016 
 

www.nasen.org.uk 

 

http://www.teachingenglish.org.uk/teacher-development/continuing-professional-
development/using-inclusive-practices  

 

https://www.aaia.org.uk/content/uploads/2010/06/Assessment-for-Learning-10-
principles.pdf  

 

https://www.kent.ac.uk/studentsupport/accessibility/productivity/  
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Assessment for Learning  - for you!  

 

• Something that I have learned today 
 
 
 

• Something that surprised me 
 

 
• Something I’d like to think more  
     about 
 
• Something that I will use in my  
     teaching/training context 
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The Mismeasure of man 

We pass through this world but once.  

Few tragedies can be more extensive  

than the  stunting of life, few injustices  

deeper than the denial of an  opportunity  

to strive or even hope, by a limit imposed  

from without, but falsely identified as  

lying within                                    

                                Stephen Jay Gould 

                        “The Mismeasure of man” - 1981 
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http://www.teachingenglish.org.uk/teacher-development/continuing-
professional-development/using-inclusive-practices  

 

 

 

 

 

Thank you 

phil.dexter@britishcouncil.org 
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